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of industry into the town. Textile mills had made their 
entrance before this period and were ready to take advan-
tage of the Civil War impetus to New England industry. 
Also coincident with the founding of the high 
school here in Watertown, a veritable wave of the high 
school movement hit Massachusetts. During the period 
from 1849 to 1855, a seven year period, there were sixty 
high schools founded in the state of Massachusetts. 
During the period between the founding of the first high 
school in the nation, 182l,and 1848, there were only 
twenty-six high schools established.I It can easily be 
seen from these facts that the town of Watertown was 
riding the crest of that wave with the establishment of 
the high school in 1853. Watertown, in educational as 
well as social and industrial growth, was, therefore, 
fairly typical of New England towns of this period. 
This study is limited to the first fifty years 
in the development of Watertovm High School, because it • 
was during this period that the most critical stresses 
and strains eddiecl about the institution and gave it 
that shape and function which~by 1903.,had fairly well 
taken on a stable and purposeful form. 
The records which were available for this 
work were of various degrees of compl~teness and at many 
points the real picture of conditions is hard to discern. 
I Alexander J. Inglis, The Rise of the Hig_h School in_ 
Massachusetts, N.Y. Teachers Callege, 
Columbia,p.94 
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At some points, statistics, which might well have been 
incorporated into this history, were so spotty that 
their usefullness was seriously doubted, and they were 
therefore left out. 
The main purpose for this study was an his-
torical one; th~t is, to furnish those interested parties 
with a record of the development of Watertown High School. 
The writer has experienced a great deal of pleasure in 
this work because of the fact that he has been a lifelong 
resident of Watertown and has received all of his elementary 
and secondary education in the school system of which he 
writes. This history should be of value to those 
interested parties in the town and also to the Library 
of Watertown, as a supplement to their all too incomplete 
records of early education in the town. 
CHAPTER II 
RESEARCH CHAPTER 
This history has been compiled almost wholly 
from the reports of the School Committee of the Town of 
Watertown and the reports of the Superintendent of Schools. 
These records were exceedingly valuable in themselves, but 
it is unfortunate that the manner of making these yearly 
reports varied so greatly. In some instances there was a 
long and comprehensive analysis of the educational system 
of the town, but in too many cases frequent omissions 
of important data from these records results in a much 
less comprehensive compilation or curriculum changes and 
minor trends. There is also a great deal of contradictory 
evidence as to the prevailing trends of thought on the 
functions of the high school and the manner of ser-ving 
these functions. 
It is fortunate that the school committee reports 
are in a large measure preserved, but those records cover-
ing decades before 1850 are lost or destroyed. There 
is no way, therefore, of ascertaining the trends of thought 
and arguments which must have circulated before the high 
school was founded. These reports would undoubtedly have 
made the study more comprehensive as the founding of 
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a high school must have received much attention. The 
absence ef an abstract or single source, complicated 
the matter of obtaining this material a great deal. 
The school committee reports are buried in yearly town 
reports and the necessity of going through fifty odd 
volumes was unavoidable. 
Some help was offered by the yearly reports 
of the Massachusetts Department of Education which 
served as valuable sources for statistics, but the 
abstracts contained therein,from local committee reports~ 
were rather useless. As a case in point, in the 
Massachusetts Department of Education's report for the 
year 1853, no mention is made of the establishment of the 
Watertown High School. Rather, there is found a 
quotation from a member of the school committee regarding 
education in the days of ancient Rome. 
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· Some attention should be given here to the academy 
and its characteristics because this system largely 
made up the secondary educational setup befor:e the public 
high school movement replaced the academy. 
The academy movement had its inception in the need 
to which the almost defunct Latin Grammar schools had 
not applied themselves. The academy had some of the follow-
ing important characteristics: (1) '1b.ey wer·e a protest 
against the narrow and classical training offered by the 
Latin Grammar schools, (2) They sought to give a sub-
stantial secondary education to all those young people 
who had ne i ther the desire nor the ability to contemplate 
entrance into a college ob other institution of higher 
learning, (3) Their early development was entirely in-
dependent of college requirements, although they soon 
began to make some provisions for giving instruction of 
a college preparato ry nature, (4) They were organized 
and supported by private effort and maintained a tuition 
system, (5) They were broadly religious in spir.it with-
out being denominational, (6) They were animated by a 
broader,freer, more truly American spirit than was the 
Latin Grammar school, (7) The fact that they were almost 
completely under private control put them outside the 
public school system and prevented any organic tie from 
1 forming with it. 
!Elwood P. Cubberly, The History of Education, Houghton, 
Miflin , New York, 1948, p. 665-666 
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Here then, we have the academy movement which can be 
summed up as a manifest-ation of the tendency to establish 
higher schools offering a more practical curriculum than 
the older Latin grammab schools. The Latin grammar school 
with its limited curriculum a~d its exclusively college 
preparatory aims proved wholly inadequate to meet the needs 
of youth in ·a growing and exp~nding society. One of the 
main purposes in the minds of the founders of the academies 
was that the subjects included in the curriculum should 
have value outside of the narrow end of meeting college 
requirements. In a changing society~conditions of business 
and government demanded these changes and the academ~ . , 
for the time, met the demands ·made upon it successfully. 
But with the major impact of the industrial revolution 
just beginning to be felt, it was not long before the 
academy answer was not enough. 
With the settlement of the question of general taxation 
for education and the complete establishment of public 
control over the elementary sqhool system, the semi-
private academy system was called into serious question. 
There was the logical question as to the feasibility of 
providing the necessary higher education within the free, 
public school system and thus filling that gap which exist-
ed between the public school and the private college. ·-· :, 
The demand for the upward extension of the public school 
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system to provide for the instruction of the poor as well · 
as the more well to do, made itself felt. 
Unlike the academy or the L-atin grammar school, the 
.public sigh school is an indigenous product, neither the 
institution nor the idea for it, being received from abroad. 
It can hardly be s~id to have grown out of the academy in 
the sense that that institution was gradually transformed 
into a public institution. It was more of a burgeoning by 
a more natural process of growth,. out of the lower grades 
as an expansion upward of the lower grade71 
The real beginning of the American high school move-
ment and the establishment of the first high school as a 
distinct institution, dates from the establishment of the 
standard type in the Massachusetts Law of 1827. This law 
formulated the basis of all subsequent legislation in Mass-
achusetts and of course, deeply influenced the course of 
the whole movement as it spread ove r the United States. 
This law is significant in that it required all towns 
having a population of over five hundred famili-es to pro-
vide a high school in which should be taught American 
History, ·book-keeping, algebra, geometry and surveying; 
and th~t every town having a population in excess of four 
thousand inhabitants should also provide added instruction 
in Greek, Latin, History, Rhetoric and Logic. This Boston 
!Edgar W. Knight, Education in the United Stat~,Ginn & Co., 
New York, 1927, p. 2ar 
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legislation clearly initiated the high school movement in 
the United States. 1 It was in Boston that the new type 
school was founded,. its curriculum outlined and its 
standards established. 
The first concern of the framers of the Law 
of 1827 was to provide secondary school facilities f or 
those who did not contemplate entering coll€ge. 
According to legal requirements, the Latin school was 
superseded by the new type school in 1827. The low 
state of the Latin schools in general, the general state 
of educational interest at t he time, the rise of the 
academy and the control of the district system at the 
time, all operated to delay the high school development 
for the first few decades after the passage of the law. 
The changes involved here were not so much the simple 
one of changing from the Latin grammar school and 
replacing it with the high school~ but rather a complete 
reorganization of the entire school system. In many 
towns, a.s in Watertown, this fact was not appreciated in 
full, and the high school was added at the top of the old 
school system and the work of the high school over-
lapped that of the grammar schools; the training provided 
in the grammar school was incomplete and took too long. 
A stage somewhat intermediate was encountered by many 
1 Leonard V. Koos, ~American s·econdafy School, 
Ginn and Co., New York~ 1927, P. 180 
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towns, whereby the new high school was more or less a com-
bination of Latin Grammar school and high school. In 
this confusion a sort of dualism crept in, in which principal 
effort continued to be devoted to classical studies and 
college entrance, while attention was also diverted to 
more distinctly English studies and training for non-
collegiate careers. . The work of reorganizing the grammar 
school to take a logical place beneath and supplementary 
to the high school took many years to achieve. 
The first high school to be established in the 
United States was the English Classical High School at 
Boston. This s.chool was founded in the year 1821. The 
r easons which militated toward the immediate creation of 
this school are given in a report of the Boston School 
Commi ttee:: 
The present system requires further amendment. 
The studies that are pursued ::"a t the English grammar 
school (elementary). and more time than is necessary 
is devoted to tl;teir acquisiti on. A scholar is ad-
mitted at the age of seven, and is dismissed at the 
age of fourteen; thus, seven years are expended in 
the acquisition of knowledge which with ordinary 
diligence and a common capacity, may be easily and 
perfectly acquired in five. If then, a boy remain 
the usual term, a large portion of his time will be 
uselessly or idly expended, a s he may have learned 
all that he may have been taught long before the 
expira.tion of the allotted time. This loss of time 
occurs at a time when the habits and inclinations 
of life are formi ng, by which the future character 
will be determined and fixed. This evil, therefore 
should be removed by enlarging the present system 
not merely that the time now lost will be saved, 
but also that these early habits of industry and 
application may be acquired which are so essential 
12 
in leading to a future life of virtue and usefulness. 
Nor are these the only existing evils. The mode 
of education now adopted, and the branches of 
knowledge that are taught at our English grammar 
schools are not sufficiently extensive or otherwise 
well calculated to bring the powers of the mind into 
operation, nor to qualify youth to fuldrill usefully 
and respectfully many of those stations, both public 
and private, which may call them. A par-ent who wishes 
to give his children an education that shall fit them 
for active life and eminence in their- professions, 
whether mercantile or- mechanical, is under- the necessity 
of giving them a differ-ent education than that now 
available in our public school system. Henc·e many of 
the children are separated from their parents and sent to 
private academies in this vicinity to acquire that 
instruction which cannot be obtained at the public 
seminaries ••••••• 
The committee for these reasons and many other- weighty 
reasons that might be offered, and in order to render 
the present system of public education more nearly 
perfect, are £f the opinion that an additional school 
is required. 
This new school, the High School, had a dual aim-
the preparation for life and the preparaticm for college. 
Preparation for life was looked upon as basic and in-
dispensable in all communities large enough to maintain 
such a school;. the latter was considered essential only 
in those communities large enough to maintain the re-
quired curriculum. 
Up to 1940,the establishment of high schools was 
largely confined to Massachusetts. After 1840 the 
spread of the movement to the other- New England states 
and to other parts of the country began to pick up speed. 
lJohn F. Brown, The Making of Our Middle Schools,the 
Mac~illan Co., New York, 1931, p. 120 
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Years of patient effort were required to enforce the Law 
1 
of 1827. Even after the establishment of a high school in 
a con~unity, constant vigilance was necessary to insure that 
it was not abandonned.After the close of the Civil War, 
the high school movement assumed the proportions of a major 
shift in educational development. ~e growth of population 
centers, spurred by the industria.! revolution, was in large 
part responsible. Nevertheless, the fin~l struggle for 
high school supremacy in the secondary field was by no 
means an easy one. Many of the more aristocratic sponsors 
' of the academies were loath to surrender and many of them 
never did. Heavy taxpayers were frequently in the foreground 
of any opposition movement. The notion that secondary 
education was more or less a luxury which should be paid 
for from private funds was hard to stamp out. 
The Boston English High School came into being 
specifically to prepare those s t udents for life who had no 
notion of attending college. However, ~t must be borne 
in mind that it represented a supplementary rather than a 
complete system of secondary education. The Boston 
school system provided college facilities for those 
desiring them in its Latin school. The framers of the 
Law of 1827 had in mind filling that lack which left those 
non-college students without a secondary educa.tion of any 
!Edgar W. K..night,EducatiQ!!._in tf!LQnited States, Ginn & Co., 
New York, 1934, p.88 
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kind. Up to 1840, few high schools offered facilities 
for college preparation within their curriculums. 
Thereafter, however, preparation for colleg-e assumed a 
place in the rightful functions of the public high school. 
During the decades of 1860 to 1890, the college preparatory 
function of the high school came strikingly to the fore-
ground. This was in large part due to the expansion 
in the field of higher education. The number of stu-
dents in high schools preparing for college -increased 
vastly. By 1890 the public high school had become quite 
largely a college preparatory institution. In the 
decades which followed 1890, this appeal of the high 
school to the intellectually superior changed quickly, 
and the high school. began again to assume its role as 
the college of the people. 
The enrollment of the high schools of the 
country increased nearly twelve times as fast as the 
overall population of the country f~om the year 1890 
to 1920. Although the first public high school was 
founded in 1821, this type of school did not enroll 
more than one per cent of the popula.tion until about 
1905. Within the next ten years, ·another ten per cent 
of the children of high school age was enrolled and the 
thirty per cent mark was reached in the y.ear 1921. 
In 1928 about fifty per cent of the children of high 
15 
school ·age were enroll.ed in the high schools of the 
nation. l 
We have seen here the development of the American 
high school as a distinct institution and as the rounding 
out of our secondary school system. This review is 
essential to place the development of Watertown High 
School in its proper perspective. We shall approa.ch this 
subject as the growth of a typical,New England, industrial, 
town high school. 
1 George s. Countw,. The Selective Character of Amerj,.can 
~ndary Education, New York 
the Macmillan Co., 1928, p. 52 
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CHAPTER IV 
THE FOUNDING OF WATERTOWN HIGH SCHOOL - 1853 
The educational system of the town of Watertown in 
the year 1850 was very similar to that of the typical 
small New England town not required to maintain a high 
school and having no recognized Latin grammar school. 
The town was organized upon the district system; there 
being three districts, the West District, the Middle Dis-
trict and the East District. The West District maintained 
a primary and a grammar school each presided over by one 
teacher. The Middle District maintained three schools, 
a primary, an intermediate and a grammar school, each with 
one teacher. The East District maintained a primary and a 
grammar school, each with its own teacher. In the entire 
school system there was a total of eight teachers and 
545 pupils. According to the town statistics there were 
in the town in the year 1850, 591 children between the 
ages of four and sixteen. 1 These figures show that the 
school system as it existed~ provided elementary education 
for most of the children of the town. The fact that some 
Watertown children surely attended private Latin school and 
academies in Boston and vicinity improves the overall 
record of children in school, even at this early date. 
1 Reports, Town of Watertown, 1850, census of the Town. 
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this time:-
• • • • • • • 
It was the opinion of the School Committee at 
that the introduction of every class of pupil 
into the same school (public), is productive of 
more good than harm. The common school is the 
vital element of a popular government. It is 
true, that in this country, the best institu-
tions for mental culture, subordinate to the 
Universities, are those which are open to all. 
No private academies can compet·e in excellence 
with the Grammar and High Schools of the State 
of Mawsachusetts. 1 
From this excerpt, we see that those in authority 
had a healthy respect for free, public education and 
compared the high schools which had already been estab-
lished in the State favorably with thos·e private academies 
which were competitors of the high schools at that time. 
- we also see here some indication that the grammar schools 
which were maintained by the town of Watertown during this 
period were considered to supplyat least some of the 
training which the private academy supplied. There is 
every indication that the grammar school curriculum was 
clearly outlined and the subjects which were to be 
taught clearly prescribed, did venture to encroach 
upon work which was properly prescribed by law for the 
high schools. This situation is very apparent in those 
smaller towns such as Watertown, which had no high school 
and was located in the vicinity of Boston, where there 
1 Reports, Town of Watertown, 1850, Report of the 
School Committee, p.6 
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were many institutions of the secondary level. Pupils 
often remained in the grammar schools up to the age which 
was normally reserved for high school study. 
The town records for those years which preceded 
the establishment of the High School have been either 
. 
lost or destroyed in some unkno~m manner. At any rate 
their location remains an unsolved mystery. The first 
interest recorded, in the establishment of a high school 
in the Town of Watertown, is found in the School 
Committee Report for the year 1852. During these years 
the Town was beginning to experience growing pains, slight 
but none the less real. There are frequent mentions of 
crowded classrooms in the Town school system. One such 
mention is as follows: 
••••• The noble edifice which the Tovm erected for 
the accomodation of the middle district, creditable 
alike to their taste and generosity, has already 
become too strait for the increasing population. 
Sixty children have been but poorly accomodated in 
what is referred to as the "White's Building". The 
time has arrived when some arrangement ought to be 
made for the accomodation of those children who 
cannot find seats in any of our school houses. Your 
committee would respectfully suggest a plan which, in 
their humble opinion wo~ld not only meet the present 
emergency, but would also provide a blessing to each 
district of the town. Instead of dividing the present 
Center dis t rict, and erecting another common 
school, we would recommend the establishment of a 
high school, in such a locality as would be 
accessible to all the town.. We ask the candid 
consideration of all lovers of good society, of every 
well wisher to the rising generation, to a few 
reasons which we will brei.fly state in .favor of 
such a school: 
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(1) 
(2) 
(3) 
(4) 
We think a good high school would operate as a 
healthy stimulant to every other school in the town. 
It would induce those in the other schools to seek 
to prepare themselves to enter its walls. We 
think they would be more diligent and ambitious 
in their efforts to obtain ·the requisites for 
admission. Those who enter such a school ought to 
sustain an examination in such studies, and so far 
as the good of the school permits, and their own 
proficiency would demand. To me·et this condition, 
a healthful emulation would be fostered. Having 
placed before their minds a higher aim, they would 
likely to attain a higher distinction. 
It would afford facilities to every family in the 
town, for such an education as would be of 
great value to their children at a very trifling 
expense. Something more is requisite than can well 
be furnished in our grammar schools. According 
to the present arrangement, the attention of the 
teacher is divided between so many objects that he 
has not time to devote to the higher branches of 
study. Were those pupils gather·ed together into 
one school who were competent to pursue these 
branches, a good teacher woul d lead them through 
many fields of useful knowledge, which otherwise 
they would never explore and qualify them for 
stations in life which otherwise they could never 
fill. 
It would be an honor to the town and an inducement 
to a good class of citizens to locate here. A 
considerate and intelligent man in choosing residence 
for his family will inquire what is the character 
of the schools in the town. What interest is taken 
in education? Other things being equal he would 
surely prefer the atmosphe r e surrounding good 
schools, and would be willing to pay more for it. 
Is there any reason why this town should not have 
a high school as well as the other towns around it? 
Such a school, if well sustained, would improve 
the general tone of society, so that those would be 
benefitted who have none to send to it. It would 
also aid parents in interesting their children at home 
nights, and in keeping them away from the poisonous 
street influences common in large villages especially. 
A taste for instructive reading and study would be 
fostered by its exercises. It may be objected to by 
22. 
some .that such a school costs money. It ought to 
cost money. - it is worth money. Everything of value 
costs something. Those who duly value a good 
education would be willing to have it cost money. 
They would regard it as a good investment. But is 
not the need worth the cost? The town of Brighton 
maintains a high school, and as many other schools 
besides as does this town, with less money if we 
are not misinformed, than is now appropriated here. 
Should the town think it proper to support a high 
school and preder not to erect another building, 
alterations in the Center schoolhouse would make 
provision for that high school, at least for the 
present, while alterations c puld be made for the 
younger scholars elsewhere. With these considerations 
we leave the subject to the wisdom of the town, 
and hope that action will be taken which1will 
reflect credit upon all its inhabiaants. · 
Such was the apparently modest proposal of the 
school committee of 1852. The cities and surrounding 
towns of Boston, had long set the preeedent for this move 
and so it was not at all a great novelty. This period 
early in the 1850's, was one of the greatest in the 
high school founding movement and the founding of new 
high schools was undertaken with new vigor. 
The school committee report for the year 
1853 contains the official announcement of the establish-
ment of the high school. In conformity with the vote of 
the Town, the committee established " a school for all the 
inhabitants of the town", which for convenience they 
denomina ted the "high school". This high school 
opened its doors in October, 1853, and the number of 
IReports;·;·Town of Watertown,School Committee,l852, p.ll 
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students who were successfull in passing the first written 
examination was fifty-two. The following extract is taken 
from the report of 1853: 
The matter of the high school is no longer a 
thing problematical, but an actual fact~ and we 
congratulate the citizens of this town on their 
good fo r tune in this respect; its influence is 
operating manifestly in all of our schools, 
stimulating every scholar to do his or her best 
to reach a place in that school. 1 
The high school was established for both boys and 
girls a.nd from the beginning there was alwa.ys a majority 
of girls enrolled. The school was placed und·er the direct-
ion of one Mr. Webster, who served as its principal and 
only teacher, teaching all the subjects of the course. 
The new high school occupied the second floor of the 
Center Grammar School~ which consisted of a schoolroom 
and -a recitation room, along with another small room used 
to house the apparatus of the physical sciences.Admission 
to the high school was secured by successfull ap-
plica.nts who passed a written examination in those suj-
jects which were taught in the grammar schools. There 
seems to have been little or no reorganization of the 
curriculum of the grammar schools to tie in with the new 
high school curriculum.This diffuculty vms not ironed out 
until many y~ars later. The curriculum of the high school 
laid out by the school committee follows closely that 
plan fixed by state requirements. This curriculum is 
lReports,Town ,of WatertownlSchool Committee, 1853, p.4 
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given in full on the following page. It is evident that 
this curriculum combines English and classical tradition. 
COURSE OF STUDY at the WATERTOWN HIGH SCHOOL 
ENGLISH COURSE 
1st YEAR 
1st Term 
-Anc't & Modern History 
-Algebra 
-Composition 
3rd Term 
-History Cont' 
-Latin Commenced 
-Algebra finished 
-Philosophy 
2nd YEAR 
1st Term 
-Philosophy Cont' 
-Geometry 
Latin Cont' 
-3rd Term 
-Geometry Cont' 
-Book-keeping 
~French 
~Latin Cont' 
1st Term 
-Chemistry 
-Surveying 
3rd YEAR 
-Philosophy Cont' 
3rd Term 
-Arithmetic 
-Philosophy Cont' 
-Botany 
2nd Term 
-Anc't & Modern History 
-Algebra Cont' 
-Composition Cont' 
2nd Term 
-Philosophy Cont' 
-Geometry Cont' 
Latin Cont• 
2nd Term 
-Chemistry Cont' 
-Surveying Cont• 
-Philosophy Cont' 
1 
iReports,Town of Watertown,School Committee,l853,p. 10 
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CHAPTER V 
PROBLEMS DURING THE FIRST DECADE 
1855 - 1865 
The problems which beset the new institution, as 
might be expectedx were many and at times there seemed to 
be little cohesion within the s.Ohool system as a whole. 
Perhaps the main concern during these years was the pro-
blem of fitting the high school smoothly into the already 
existing educational system. As has been said before,as 
in the case of Watertown and many other towns, the high 
school was established without first reorganizing the 
elementary system with an eye to the smooth t~ansition 
of the pupil from the grammar school to the high school. 
The fact that something was seriously wrong with 
the existing system is testified to by complaints made 
in the school committee reports for the year 1857, which 
states in part: 
In determining the qualifications necessary 
for admission to the high school, a lower standard 
of proficiency has been adopted. Having been founded 
for the use of the whole town, or all of the inhab-
. itants of the town, its benefits should, as far as 
possible ,be made available to the same extent • 
. The annual transfer of a few advanced scholars from 
the grammar sbhools would fail to answer this end. 
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This would naturally excite jealousy and distrust, 
and thereby impair the public confidence in its 
usefulness. In the usual examination of scholars 
but few are found sufficiently proficient to be 
withdrawn entirely from the studies of the grammar 
school. If retained in the gra.mmar schools until 
these faults were corrected, their allotted school 
days would be consumed and the business requirements 
of a further livelihood would preclude the pursuit 
of a higher course of studies. A plan has been 
adopted which will obviate this diffusion and also 
extend the usefulness of the high school and relieve 
the grammar schools of their excess attendance. 
An additional department, with an assistant teacher, 
has been established, in which while affording aid 
to the principal, in the regular system of instruction 
opportunity is afforded for the review of1those subjects which may need replentishment. 
The problem of this system, as found when the 
high school was established and as it remained after the 
high school had been in existence, was mainly concerned 
with the elementary school setup. Under the existing 
laws, no child entered the primary school until he had 
reached the age of five. He spent four years in the 
primary school and then entered the intermediate 
school at the age of nine. At the age of thirteen, the 
child entered the grammar school, where if fortunate, he 
was placed in the junior division. After five years of 
study, he attained the age of eighteen and was thus 
certainly too old for entrance into the high school. 
This situation shows clearly that the whole elementary 
system needed alteration in order to make a sensible and 
orderly progress through the grades and into the high 
1Report5-;-Town of Watertown,School Committ·ee, 1857,p.4 
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school. At this time, it must be clear, the majority 
of the students of the public school system or the Town 
of Watertown completed their education in the grammar 
schools. The high school.,it seemed from the f"irst->was 
tending to receive those who had some desires for .ad-
vancement to the collegiate level. 
The year 1858 is an important one in the 
educational history of the tovm, especially in relation 
to the difficulty which we have been discussing. Up 
to this time as we have said, the elementary school 
system was ill fitted to the educational ladder as this 
was extended upward in 1853 by the addition of a high 
school. It was ill fitted because its curriculum was 
never previously geared to that of the high school, and 
because many students remained in the grammar school 
until their ages precluded ·attendance in the high school. 
This situation was tardily remedied when the entire 
elementary system was reorganized. The primary schools 
were reduced from four years to two years, the inter-
mediate school as such, was . eliminated entirely and the 
grammar school was reorganized to receive the pupils 
directly from the primary ahd to graduate them directly 
tp the high school. 1 
The examination system which was to be followed 
!Reports, Town of Watertown,School Committee,l858,p.l5 
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by all applicants for the high school was de.finitely 
standardized as far as requirements were concerned. A series 
of printed questions were drawn up with reference to those 
studies pursued in the grammar schools. These were sub-
mitted to applicants for admission to the high school. They 
consisted of questions covering grammar,geography and 
arithmetic. The grammar schools were organized along liberal 
lines which definitely prepared the students for an 
entrance into the high school. The curriculum of the gram-
mar school provided material from which the entrance exam-
ination was drawn. 1 
The original course of studies at the high school, 
as we have seen, offered a three year plan of study. It was 
soon discov.ered however, that the three year period was not 
long enough for an adequate preparation for college entrance. 
The curriculum was therefore lengthened in 1854, to encompass 
a four year high school course. Subjects .such as rhetoric, 
physiology, prosody were added and more time was devoted 
to instruction in French, chemistry and mathematics. 2 · 
Although the high school had been in existence for a 
period of ten years there was no record of an official 
graduation.During this time the school passed through a great 
many changes. One of the ever present problems was that o.f 
lReports, Town o.f Watertown,School Committee,l858, p.l4 
2Reports, Town of Watertown,School Committee,l854, p.21 
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attendance. During this decade the enrollment of the 
high school varied between 30 and 60. There was at no 
time a stable enrollment. The casualty rate for those 
admitted to the first year was ve~y great. In the first 
ten years of its existence, although there were on an 
average of 12 students in each class, there is a record of 
only twelve graduates. A school committee report in 
1864 sums up the problem of keeping students in the school 
until their graduation: 
There is always the problem of the withdrawal from 
school of those who cannot continue either through 
their own desires or through forced withdrawal. 
Few attain to the high school and of these even 
fewer graduate. Since the beginning of the 
school, comparisons between the number of 
admissions and the number of graduates indicates 
that less than one-half of those who enter leave 
as graduates. 1 
There is an interesting discussion in the 
report of the school committee in 1865 which brought 
into the foreground the problem as to whether the high 
school should serve the functions popularly ascribed 
to it, that is the training of students who desire a 
practical education without any desire for college 
entrance; or whether the high school should continue to 
adapt itself to the needs of those who desire the 
necessary preparation for entrance to college. 
1 Reports, Town of watertown, School Committee, 1864, p.l3 
31 
It is apparent that a sort of tug-of-war went 
on between the college preparatory groups and the prac-
tical life training advocates. In 1858, the program 
of studies was changed with the intention of widening 
the scope of the English studies pursued and bringing 
the curriculum into closer conformity with that which was 
supposed to be more practical. 
An apparent balance between the two extremes is 
evident from the report of the committee in 1865: 
Changes in the high school course of studies 
in the past years had the effect of making the 
high school a more advanced grammar school, 
while decreasing the pupils' ability. The 
high school appears to have lost its capacity 
to train students for college, a function which 
has been carried out with some success since 
the founding of that school. There is also cause 
for concern because the training of pupils for 
mercantile and business life is also suffering 
because of the neglect of such studies as book-
keeping in favor of English pursuits. 1 
Three purposes emerge as those to which the high school 
desired to dedicate itself: preparation of students for 
Harvard College, for the new Technological Institute, 
and for business pursuits. Covering all of these was 
the broad purpose of preparing students for an enriched 
li.fe. These · purposes are specifically mentioned in 
the school committee report of 1865. Perhaps of the 
three avowed purposes of the high school, the one which 
received most attention and caused the greatest amount 
1 Reports, Town of Watertown, School Committee, 1865 p.l 
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of discussion was that of preparing students for ent ranc e 
i nto colleges of the vicinity. There was a definite 
patterning of the curriculum after the dEmands of the 
various colleges. The newly formed Technological 
school a.t Cambridge (later Massachusetts Institute of 
Technology) created a chang-e i n t he curriculum which is 
noted in the repo r t of the year 1865. A demand is made 
in this report that the high school curriculum be altered 
to meet the requirements expressed in the Technological 
school catalogue. Changes in the high s chool curriculum 
in the yeav 1865 are explained in the report for that year: 
In order that the town may see what the high school 
is at present struggling with, on insufficient 
means, the Committee prints its programs with the 
remark that the introduction of a. little Latin 
and Greek which ·appears, is a deviation from the 
program which was dra'¥m up two years ago; but it 
is rendered absolutely necessary by the demands 
of the college (Harvard) and the scientific 
schools. The pupil needs La tin from his; :first 
year, for by its help he approaches the 
scientific terms in science books with greater 
ease. Greek would also not be a superfluity 
for the boy who intended to become a chemist. 
Lat: i n and Greek must of course go all through 
the years in the high school if a pupil would 
be prepa,red to enter colleg·e. 1 
Here it can be seen that the demands of the colleges were 
consciously studied, and the curriculum changed as these 
demands warranted. This is not to indica.te that the 
high school had become an ·exclusively college preparatory 
1 Reports, Town of Watertown, School Committee, 1865, ~ 6 
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institution, for provision was made for English and 
commercial studies for those not going to any college. 
With the hope of providing better materia.l for 
the high school and aiming at standardizing the routines 
of admission and promotion to and within the high school 
the · school committee drew up a. s·et of rules which were 
intended to guide the school in these matters. The 
stc.mdards of the school were defi nitely to be raised 
as can be seen: 
REGULATIONS RELA!.!~HL:LO Tf!!L .HI.QH SCHOOL. 
(1) It shall no longer be a matter of course to send 
the whole of each first class in the grammar school 
to be examined for admission to the high school; 
but no pupil shall be sent wp from .this class for 
examination who does not satisfactorily pass the 
annual examination, and who cannot also be sincere-
ly recommended by the teacher a.s in all respects 
fitted to become a candidate. 
(2) No pupil who has not been in the first class 
through all the studies of the grammar school during 
his last year there, shall be a candidate; if this 
rule shouitl require any exception, such a case 
must receive the sanction of a majority of the 
school committee. 
(3) The teacher shall for one year, give careful 
attention to a consideration of the fitness of each 
member of the first cle.ss on the grammar school 
for this examination, in every respect of behavior, 
morals and study. A general desire to excell must 
animate every member of the class. 
(4) Every case of communication durj_ng the exam-
ination shall be reason , at the option of a majority 
of the school committee, for striking off two marks 
from the total amount acquired by such an offender. 
(5) No pupil in the high school shall be promoted 
from a lower to a higher class, until he satisfies 
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the committee by a special examination attended 
either by the whole committee or by members ap-
pointed for that purpose, that he has onta.ined 
ansadequate knowledge of all the studies in 
the class which he proposes to leave. 
(6) No pupil who is a member of the first 
class in the high school shall take part in the 
annual exhibition(graduation), whose course 
during his last year has been unsatisfactory 
to the teacher or to any mamber of the school 
committee, either from their own observation 
or from the observation of the teacher. The 
teacher shall specifically consider each 
member of the first class for fitness to sup-
port the credit of the school as well as its 
good name. 
(7) No pupil shall receive a diploma upon 
leaving the high school who has not satis-
factorily passed the examination in all the 
clurses of the three years and who cannot be 
sincerely recommended by the teacher and by 
the committee for this distinction. A diploma 
shall be a mark of distinction and represent 
excellence while a student in the high school 
and not merely be a 1sign of attendance at that institution. . . 
In this chapter,. it has been indicated by exeerpts 
from the committee reports that though the high school 
had been founded and the pupils enrolled, and a curriculum 
devised, there was during the first decade none but a con-
dition of trial. The high school was fitted smoothly 
into the public school syste~ and the whole work of 
the system was reorganized to supplement it. The cur-
riculum of the high school itself was never changed to 
fit the needs of the students to t he extent which it shoould 
have been changed.This is the story of the next few years. 
lReports; ·Town of Watertown,School Committee, 1865,p.7 
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CHAPTER VI 
REORGANIZATION AND EXPANSION OF THE CURRICULUM 
1866 - 1867 
The experience of the first thirteen years 
of existence had shown the school committee that a basic 
source of trouble in attaining the purposes for which 
the high school was organized was the curriculum itself. 
The basic English course of four years was not sufficient-
ly flexible to fill the many differing needs and desires 
of students aiming at different post-school goals. 
During the year 1866-1867, a more or less 
comprehensive curricular reorganization was deemed 
necessary ·and put into effect. In this new course of 
study, two major purposes of high school training 
were recognized and provided for. During the first 
decade of its existence the high school was orga.ni.zed 
along a three, later a four year basic curriculum. 
There existed a single course of study called the English 
Course. Provision was made to alter this curriculum 
for those desiring preparation for college by offering 
a classical supplement. The division between the 
college training and the usual English course was not 
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well drawn and this fact resulted in much confusion 
and lack of well - defined goals. At one time the English 
scholars were slighted in favor of the college preparatory 
group and another time the opposite situation existed. 
The influence of these two conflicting tendencies 
see-sawed back and forth. 
The start mad·e to clean up this constantly 
changing program was mentioned in the previous chapter. 
A well defined course of study was made up for the 
grammar schools and as a result of this, a set of 
entrance examinations could be dra:wn up .and adhered 
to. The curriculum of all the grammar schools was 
fixed according to the following formula: 
(1) 
(2) 
Arithmetic - mental and written, as far as 
through cube root. 
Grammar 
Geography 
Reading 
Penmanship 1 
as far as to be able to parse 
and analyze readily any simple 
Bnglish sentence, giving the 
definitions of terms used, and 
rules both for the changes in the 
forms of words in inflection, 
and for their construction in 
the sentence. 
mathematical and political, 
including map-drawing 
spelling and defining 
The entrance requirements being thus standardized, 
the committee decided that every pupil entering the 
school should pursue a methodical and consistent course 
of study. They were convinced that a prescribed 
!Reports, Town of Watertown,School Committee,l866,p.l4 
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four year course was essential to the stability and the 
reputation of the high school. Three separate courses 
of study were therefore adopted. First the English 
course and along with it a separate Cl:assical course 
both being of four years dur:ation. As an -experiment, 
for those who could not remain the full four years in 
the English course, a special three-year English course 
was adopted. The Classical course was to form a 
class every two years for the reason that not enough 
help was available to carry on the course every year, 
and not more than two college courses could be cared 
for properly at any one time. The full program for 
these courses has been placed on separate pages immediate-
ly following. These developments of a curricular nature 
were ambitious and apparently wisely designed to meet 
the needs of every segment of the student body. 
The physical condition of the high school 
at this time is described in the School Committee 
Report for the years 1866-67. It will be seen that very 
few changes have occurred since the founding of the 
high school in 1853. The school occupied the entire 
second story of the Center Grammar school. This con-
sisted of two recitation rooms, used by the principal 
and his assistant, and one school room. Both 
recitation rooms were large and fitted with tables and desks. 
38 
A sma.ller room was fitted out as a chemical and laboratory 
workroom. Another small space was set aside for the 
arrangement and exhibition of philosophical and chemical 
apparatus. The windows were fitted with shutters so 
that experlments in optics could be carried out. 
In the year..,.l866 the school committee secured 
a small sum of money to provide a library of ref€rence 
works for the high school, a.s a study adjunct for the 
students. 
-- - -=====...:= 
39 
CLASSICAL COURSE AT 
WATERTOWN HIGH SCHOOL 
IST YEAR 
The studies are exactly the same as the com-
plete four year English course, except that Greek is 
substituted instead of Physics and History of England. 
2ND YEAR 
Latin, Greek, Geometry, Latin Composition, 
and Rhetoric and Composition. 
3RD YEAR 
Latin, Greek, Latin and Greek Composition, 
and Ancient Geography and History. 
4TH YEAR 
Latin, Greek, Latin and Greek Composition, 
Ancient Geography and History, with a review of Algebra, 
Geometry and Arithmetic. 
1 
Reports, Town of Watertown, School Committee, 
1866, p~l 
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SHORTER COURSE OF ENGLISH STUDY 
AT WATERTOWN HIGH SCHOOL 
Ist Term 
- ·-··-
Algebra. 
Physiology 
Rhetoric 
Composition 
Latin 
Hist. of u.s. 
Ist Term 
Geometry 
Chemistry 
Rhetoric 
Composition 
Latin or French 
Hist. of Eng. 
Ist Term 
Arithmetic 
Philosophy 
Eng. Lang. 
French 
Ist Year 
2nd Term 
Algebra 
Physiology 
Rhetoric 
Composition 
Latin 
Hist. of u.s. 
2nd Year 
2nd Term 
Geometry 
Chemistry 
Rhetoric 
Composition 
Latin or French 
Modern Hist. 
3rd Year 
2nd .Term 
Book-keeping 
Philosophy 
Hist. of Eng. 
Language 
French 
3rd Term 
Algebra 
Physics 
Rhetoric 
Composition 
Latin 
Hist. of England 
3rd Term 
Geometry 
Philosophy 
Rhetoric 
Composition 
Latin or French 
Modern Hist. 
3rd Term 
Book-keeping 
Astronomy 
Prosody 
French 
I 
I Reports,, Town of Watertown, School Committee, 1866, p, 10 
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COMPLETE COURSE OF ENGLISH STUDY 
AT WATERTOWN HIGH SCHOOL 
Ist Term 
Algebra 
Physiology 
Rhetoric 
Compssition 
Latin 
Hist. of U.S• 
Ist Term 
Geo~etry 
Chemistry 
Rhetoric 
Composition 
Latin 
Hist.of England 
Ist T~ 
Trigonometry 
Philosophy 
Etymology 
Rhetoric 
French 
Eng. Language 
Ist Term 
Arithmetic 
Bookkeeping 
Bota.ny 
Rhetoric 
French 
Philospphy 
Ist Year 
2nd Term 
Algebra 
Physiology 
Rheteric 
Composition 
Latin 
Hist. of u.s. 
2nd Year 
2nd. I_e.!!P_ 
Geometry 
Chemistry 
Rhetoric 
Composition 
Latin 
Modern History 
£!:d Year 
2nd Term 
Trigonometry 
Phmlosophy 
Hist.of the 
English Lang. 
French 
Ancient History 
Geography 
4th Year 
2nd Term 
-
Arithmetic 
Geology 
Milton 
French 
Civil Policy of 
u.s. 
3rd Term 
Algebra 
Physics 
Rhetoric 
Composition 
Latin 
Hist. of England 
3rd Term 
Geometry 
Philosophy 
· Rhetoric 
Composition 
Latin 
Modern History 
Trigonometry 
AStronomy 
Synony-mes 
Prosody 
French 
Ancient Host. 
3rd Term 
--
Bookkeeping 
Geography 
Shakespeare 
French 
Constitution of u.s. 
1. 
1 Reports, Town of Watertown, School Committee, 1867, P.9 
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CHAPTER VII 
1867 - 1890 GROWTH 
The reorganization of the high school curriculum 
had worked to produce the desired results as far as the 
college preparatory function of that institution was 
concerned. There is a record of several pupils success-
fully prepared for Harvard College, and school committee 
reports constantly refer to the entrance of graduates 
into the Institute of Technology. The prohlem of losses 
from the student body before graduation continued, however, 
and this condition was reported from all of the surrounding 
to~ms and cities for this period. As a concession to 
this situation the school committee voted in the year 1868 
to admit any student who could qualify and who desired 
to remain for a single year. During this period the 
student could select any course or combination of 
courses not incompatible with the work of the school. 
It was also decided during this year to allow any student 
who desired to p-repare for the Institute of Technology, · 
to omit from his program any study which unduly interfered 
with the pursuit of his goal.l 
1 Reports, To'vn of Watertown,School Committee, 1867, p.28 
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During the years after the reorganization of the 
curriculum, there is evidence that the three-year English 
course of studies was proving popular. A steady stream of 
graduates, small but consistent, succeeded in gaining 
diplomas in this course. 
In the opinion of the committee of 1869, to fit 
one for colleg.e and to fit one for practical life are 
two very different thing, at least in relation to the courses 
which the two groups of students selevt. Therefore, many 
of the studies in the courses were made elective. This 
of course followed the precedent which was established 
in the previous year. This plan was ca.lled the "University 
Plan" and seemed to elicit great enthusiasm from the committee. 
The only course which remained more or less static was the 
classical course and this was so because its content was 
dictated to a very large extent by the demands of the 
various colleges. 
The high school in an attempt to broaden its 
service and also, perhaps, from certain selfish motives, 
esta.blished a teachers' course - a kind of substitute 
Normal school. In order to ob"&'iate the difficulty in 
obtaining a teaching position without attention the 
Normal schools of the state, graduates of the high school 
were allowed an additional year of post-graduate work 
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which dealt with the principles of teaching. The new 
teachers' course gave instruction in logic, psychology 
and the theory and art of teaching. When this class was 
formed it was felt that the high school had reached the 
grand design of a high school with relation to service to 
the scholars of the town. It was thought that the 
graduates of this class would supply the town with 
qualified elementary school teachers. This it did while 
it was in existence. Its usefulness must have been 
questioned for the class was establ.ished and given up 
many times within the next few years. 
The year 1880-81 saw the appointment of the first 
part-time superintendent of schools.l The only difference. 
this seems to have made was that the whole school system 
was quite a good deal more well ordered and the reports due 
each year were made for the most part by this superintendent. 
They begin to get more orderly but, unfortunately, more 
verbose on very unfactual subjects. 
During the decade 1870-1880, there were three 
teachers at the high school, the third assistant being 
added at the time that the Teachers' Course was started (1869). 
The average pupil enrollment during this period was 60-70 
and this meant that each teacher carried a pupil load of 
about 20 more or less students. There was no departmental 
1 Reports, Town of Watertown, School Committee, 1880, ~ 15 
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specialization during these years. It would seem that the 
teachers taught those subjects which could be arranged 
without too much regard for the teachers qualifications. 
With the addition of the superintendent of 
schools, certain alterations were made in the curriculum 
which had changed only in minor detail from that last 
given. The English and Classical courses were combined. 
An adjustment was made for meeting the needs of the in-
dividual pupil within the regular four year course. 
The College course differed from the regular English course 
only in the addition of Greek and a more intensified Latin 
and Mathematics. The two years spent in business training 
had taken the place of the old three year English course. 
This Business course taught book-keeping and business 
mathematics. The complete curriculum of the high school 
at this time (1880) is given on the following pages. 
The condition of the high school in the year 1883 
shows that the curriculum of the school had stabilized to 
some extent with only the most minor changes. There were 
seventy seven students enrolled and three teachers to give 
the instruction. There were still two basic courses. 
One of these was the English course which was essentially 
the same as that given on page forty two. It offered a 
preparation for a later life of usefulness with emphasis 
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TWO YEAR ' COURSE OF ENGLISH STUDIES 
1st Term 
RhetoriC 
Physiology 
Bus. Arithmetic 
Algebra 
1st Term 
Rhetoric 
Philosophy 
Eng.History 
Geometry 
~T YEAR 
2nd Term 
Rhetoric 
Geography 
Bus.History 
Algebra 
SECOND YEAR 
2nd Term 
Rhetoric 
Philosophy 
Eng.History 
Geometry 
,. 
3rd Term 
Rhetoric 
Geography 
Bus.Arithmetic 
Algebra 
3rd Term 
·Rhetoric 
Philosophy 
Eng.History 
Geometry 
\ll Pupil may take either book-keeping or Eng. History 
>2 Pupil may take French or Latin ~nd omit one subject 
, 3 Music,drawing and composition exercises throughout. 
~4 A. special diploma to successful pupils in this course. 
rReports, Town of Watertown,School Committee,1880,.p.36 
47 
FOUR YEARS' COURSE OF STUDY IN THE HIGH SCHOOL 
1st Term 
-Rhetoric 
-Physiology 
-La. tin 
-Algebra 
1st Term 
Rhetoric 
Philosophy 
Latin 
Geometry 
Eng.History 
lst Term 
How To Write 
Botany 
French 
Bus.Arithmetic 
Trigonometry 
1st Term 
English 
Geology 
French 
Book- keeping 
Philosophy 
1st YEAR 
2nd Term 
-Rhetoric 
-Geography 
-Latin 
- Algebra 
2nd YEAR 
2nd Term 
Rhetoric 
Philosophy 
Latin 
Geometry 
Eng.History 
3rd YEAR 
2nd Term 
Chemistry 
French 
Bus.Arithmetic 
Trench(?) 
Anc.History 
4th YEAR 
2nd Term 
Literature 
Geology 
French 
Book-keeping 
Philosophy 
3rd Term 
-Rhetoric 
-Geography 
-Latin 
-Alg·ebra 
3rdb Term 
RhetorF 
Philosophy 
Latin 
Geometry 
Eng.History 
Brd Term 
Shakespeare 
Chemistry 
French 
Bus.Arithmetic 
Anc.History 
3rd Term 
Shakespeare 
Astronomy 
French 
Book-keeping 
Philosophy 
~ ll Pupils desiring it,fitted for college 2 Exercises in music, drawing,composltion throughout 3 Each pupil takes four studies. 
IRepo r-:cs;Town of Wa te·rtown, School Commit tee, 1880, p. 35 
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upon English studies. This course also offered 
preparation for college with the substitution of Greek 
and Latin. The class which graduated in the year 1883 
shows that the college preparatory function was more 
than holding its o~~. This cla.ss was composed of ten 
students, two boys and eight girls. One of the boys 
was enrolled at Harvard Medical School and three of 
the girls were studying at Harvard. 1 
The two year business course which had been 
instituted to give special attention to those desiring 
to enter a business field and having too little inclin-
ation towards the four year English course, was not 
proving very successful. There is no record of a.ny 
diplomas being granted in this course since 1882, when 
two students received diploma.s upon their completion of 
its two year period. 
In the previous two years, five graduates of 
Watertovi~ High School had received degrees from Harvard. 2 
The same report stated that another graduate of the high 
school received the highest scholarship in Greek study 
awarded at Bro~rn University. 
lReports,Tovm of Water·town,Superintendent's,-1883, p.l2 
2Reports,To~~ of Watertown,Superimtendent's,l883, p.l7 
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There is a summing up of all the benefits 
which attendance at Watertown High School bestowed upon 
students. This list is taken from the school committee 
report of 1883 and proves valuable as an indication of 
the goals toward which the curriculum aimed: 
(1) So much algebra as to enable a young fellow to 
enter on a good footing, a civil engineer's office 
or any technical school, also enough geometry for 
the same purpose. 
(2) Enough practical knowledge of business arithmetic 
and double entry book-keeping as to fit for the work 
of book-keeper in an ordinary business, or of assistant 
book-keeper in a large business, or for an intelligent 
oversight of such work in one's own office. 
(3) A satisfactory comprehension of the leading 
principles of physical and natural science, as illustra-
ted in physiology,botany, chemistry, physics, 
physical geography, geology, and astronomy, and some 
training in the methods of investigative reasoning 
peculiar to them. 
(4) Some knowledge of the great republics of antiquity 
for an acquaintance with the history of our island 
forefathers, and with the development of institutions 
from which sprang our own, as exemplified in the annals 
of the English people down to the establishment of 
the English commonweatth. 
(5) Such a command of the resources of our mother 
tongue as comes from the critical examination of 
many of its masterpieces, and from such practise of 
essay writing in it, and from a four years study of 
its discriminations, its modes of browth and its 
capacities as an instrument of expression. 
(6) Enough Latin and Greek to secure admission to 
Harvard College. 
(7) Along channels open to it, the school trains to 
grace in style, power in thought and1lays the foundation of a libera l education. 
lReports, -Town of Watertown,Superintendent's,l883, p.l9 
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When we analyze these claims, we can easily 
see that the two-fold aim of this high school was to train 
for college and for life in general. There was concession 
to the practical in the business education given for those 
so inclined. Those who desired neither the college 
nor the business were required to be content with an 
education which "laid the sol1d foundation of a liberal 
education". 
In the year 1885, the two-year course which 
had been founded for commercial pursuits was discontinued 
at the high school and transferred to the Grammar school 
where it was known as the "Advanced Grammar School." 
The high school was concentrating on coll·ege preparation 
and general education: 
Whenever the success of the school is manifested 
in any way, this success deserves mention, 
During the past year, one of its graduates 
was admitted to Wellesley and one to the 
Institute of Technology; in both instances 
without conditions. Another has entered 
Boston College, another Princeton, while a 
fift}l took first prize for Greek scholarship 
in the senior class at Brown University, and 
is the second from this school to · win this 
honor in the last two years. a 
In the above report from the Superintendent, 
we can see that the college emphasis was growing and 
created a great deal of comment and concern in the aims 
of the school. In the same report the Superintendent 
1 Reports, Town of Watertown, Superintendent's Report 
1885, p.l9 
. . 
51 
takes opportunity to protest the "overemphasis" on the 
physical sciences, and decla res that henceforth more 
emphasis will be placed upon those studies which, in 
his opi.nion, bring the student into closer communication 
with the thoughts and the aspirations of the race: 
Who would substitue the Physiography of Huxley 
for the Paradise Lost by Milton or the ~xperi- 1 ments of Tyndal for the dramas of Shakespeare? 
The trend here is even more emphasized by the report 
of the following year which says in part: 
For the boy who has completed the regular course 
at the Grammar School, and who has but two years 
more to spend in school, the Advanced Grammar 
School will give a bette r training in the "bread 
and butter" sciences than will the first two years 
of high school curriculum. But for the boy 
who has a love of books and ean give four years 
more of his youth to study, o r who wishes to 
fit for college, or for the Institute of Tech-
nology, the high school is a better place. 
For the student who has with difficulty mastered 
the studies of the grarr@ar school, it will be 
the wiser policy to spend a year in the Advanced 
Grammar School before facing the exacting duties 
of the high school. Last l y, for all wi t hout 
a definite purpose to do ~ intellectual work and 
a definite purpose in such work, that school is 
best which disciplines best the manual dex-
terities and prepares for bodily toil in the2 shops or in the kitchen, or in the street. 
The main tenor in this passage is to discourage 
those who had no idea of intellectual labor, for those who 
hope to pursue studies without any really fixed, real 
lRepor~Town of Watertown, Superintendent's,l885, p.20 
2Reports, Town o£_Wate~J:.2wn; Superintend-ent's,l886, p.82 
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and definite goal. The question may be well raised 
as ~o what those pupils who attended the four years 
English course at the High School were aiming at, or 
what was their definite and fixed goal except to fit 
themselves for a better life, having obtained the 
basis of a solid liberal education. It appears that 
there was a definite discouragement to those ideals of 
the high school of serving the youth of the community. 
The transfer of the business training to the grammar 
school and some mention of a more liberalized manual 
training program in all the later reports seems to 
indicate a trend toward a very practical "bread and 
butter" education, but this type of training was thought 
of at this time as being properly relegated to the 
Grammar Schools. 
To go along with the contention that more and 
more emphasis was being placed upon the college prep-
aratory function of the High School during these years, 
there is a mention in the same report quoted above 
thet Harvard college had changed its requirements and 
that therefore German would be added to the list of 
languages taught in the school. 1 Here we see that 
the requirements of the college and of course of 
the Institute of Technology were exerting a marked 
1 Report, ToYm of Watertown,Superintendent,l886, p.l6 
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influence upon the course of curricular development and 
even directed that development, as in the case just cited. 
Because of the great and increasing popularity 
of the Institute of Technology, a department of science 
was added to the high school in the year 1888 , and 
another teacher was added to the faculty, bringing the 
total teaching force up to four. There were at this time 
eighty eight students enrolled in the high school, a 
figure which indicates slow growth. Civics was also 
added to the curriculum, to be taught in the first year 
to supplement the grammar school curriculum which also 
added civics. 
The new science department~ under the direction 
of a former student of physical science at Harvard, set 
up a course which consisted of forty experiments and 
it is claimed that this new course was of egual quality 
with a like course offered at the University. 
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CHAPTER VI I I 
MATURITY - 1890 to 1907 
By 1890, a new philosophy was gradually begin-
ning to gain supremacy. The idea that the high school 
was established for all of the inhabitants of the town 
who could qualify for admission, is ol d and well stated, 
dating from the very inception of the school in 1853 . 
The idea of what kind 6f service this school should offer 
was not too clear. A practical educa tion covers a mul-
titude of creatures of many different shapes and sizes • 
I n 1890 the mode rn ideal of high school se~vice was 
coming into fruition. This dawning of a more liberal-
ized concept of high school function put into practise, 
is shown quite clear ly in the Supe rintendent's Report 
for 1890: 
Several years ago Professo r Woodward of St. Louis, 
took the ground that a hi gh school should proceed 
simultaneously along five lines of advance:-
(1) Literature, (2) Mathematics, (3 ) Science, 
(4) Drawing, (5) Tools and processes. He would 
give every school day an hour e ach to recitations 
and laboratory work in the first three, a fourth 
hour to practise in drawing and t wo hours to shop 
work ••••••• 
This outline commends itself strongly to your 
Superintendent of schools, (1) as a judicious dis-
t r ibution of the time of the school day, (2) because 
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experience seems to have established that the high 
school age is requisite to derive the most advantage 
from shop work, and (3) because he sees in such an 
education a probable remedy for the alarming 
avoidance of high school, here and eisewhere, 
by those for whom the high school was established. 
In September 1887, the present first class, one 
of the largest that ever entered, came into the high 
school. It numbered eight boys and twenty-eight 
girls. There were in Watertovm that year 115 boys 
and girls of high school age. Seventy-nine of these 
had obviously left school. After proper allotment 
for poverty and sickness, it is the estimate of 
those qualified to speak, that forty-five per cent 
of the boys who prematurely left school, did so 
because they and their parents failed to find in 
its discipline the valuable preparation for life 
as is found in mercantile or manufacturing estab-
lishments. The boy wants and will have an immediate 
education of his executive and productive capacities, 
under the thought that things that have to be dohe 
are best learned by doing them. When the school 
shall teach him how to do these things and do them 
well, and shall substitute its more regular training 
in life's activities for his ·own irregular self-
training, he will remain in school. 1 
In this excerpt, we have a truly democratic and fully 
functional approach to the services which the high school 
should offer the youth of the community and one which was to 
come to realization not many years later. 
The School Committee report for the year 1892 states 
that in order to make the course at the high school more 
practical, typewriting and shorthand were to be added to 
the business curriculum. Also much more laboratory prac-
tise whcih involved individual experimentation and the con-
struction of chemical and physical apparatus. These 
curricular changes are mentioned as follows: 
1 Reports, Town of Watertovm, Superintendent, 1890, p.19 
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To a girl who wishes to be educated for a commercial 
position, your high school. now offers excell ent 
opportunity. It teaches typewriting, stenography 
and double entry book-keeping, a ready command of 
the English language needful for business letter 
writing, and enough French and German for corres- .01 pondence with business houses using these languages .1: 
The High school was extending its usefulness, 
especially in the field of commercial study. The college 
preparatory function of the High School also showed great 
health during the same period. Fourteen graduates of the 
class of 1892 went on to institutions of higher learning. 
In the past fourteen years Watertown High School had sent 
thirty-eight of its graduates to college. This was an 
average of three a year. 
By 1893 the student body had risen to 105 
students and was taxing the capacities of the school 
building. The accomodations of this building were the 
same as they were when last stated except that the whole 
of the old Grammar school was now occupied. These 
adcomodations consisted of a "spacious" main room, three 
recitation rooms, on the first floor and two on the 
second floor along with the smaller rooms mentioned 
earlier. There were four teachers at this time. 
The report for the year 1899 indicates that 
the High School curriculum was taking on a more balanced 
emphasis between the commercial and the college groups. 
1. Reports,Town of Watertown, Superintendent's, 1892, p;"l4 
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There were always more English students than classical 
but little emphasis had been placed upon their training 
and the results of the commercial group had been very poor 
as far as graduates was concerned. The number of students 
enrolled in the college and in the commercial courses was 
about even at this time: 
The business course has been greatly strengthened by 
advancing the work into the second and third years 
of the curriculum and by the introduction of "Business 
Practises". It is very desirable that still more 
time be allowed to this work, that the pupils taking 
it may benefit of the culture subject offered here 
for a full four years and thus enable the graduates 
from this course to obtain right here at home a 
better preparation for business life than is offered 
by the regular commercial college. Considering the 
number of pupils who choose this course, rather than 
the college preparatory course, it seems only just 
to them, that equal advantages be offered to them 
here. It is fair to consider that the number now 
taking course leading to higher educational insti-
tutions is about forty, while our experience last 
year and this, indicates that an equal number have 
a preference for the commercial studies. 1 
Here at last is a recognition that the high 
school has a function of training those for commercial 
life which is of equal importance as that of training 
those for college, The business course has assumed a 
position on an equal plane with that of the college course. 
The course of studies for the High School published in 
the school committee report of 1899 is reprinted on the 
following page. A study of this course of studies 
will show the importance of the two courses in their 
relation to each other. After the first year, the 
1 Reports, Tovm of Watertown, Superintendent's, 1899,p.l6 
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WATERTO~~ HIGH SCHOOL -COURSE OF STUDY 
FIRST YEAR SECOND YEAR THIRD YEAR FOURTH YEAR 
Reguired Reauired Regu~ RE9..uired 
English English English Engl ish 
Eng.History Rom. History Greek Hist. Music 
Algebra Geomet ry Music Drawing 
Mus i c Music Drav1ing 
Drawing Drawing 
Elect i ves Elecll~~ Electives Elective~ 
*Latin *Latin *Algebra *Gre·ek 
*German *Greek *G·eometry *Latin 
1 Zoology2 *Greek *Latin *German 
Botany! Physics *German French 
Stenography *Greek Physics 
& 
Typing French Modern History 
Commercial Chemistry Civics 
Ar ithmetic 
Stenography Political Science 
& 
Typi ng Stenography 
Book- keeping Typing 
Book-keeping 
Commerci:s.l 
* - Required of ·all pupils preparing for .college. 
! -One Half Year 
lReports,Town of Watertown~Superintendent's,l900,p.45 
Law I 
5g 
course broadens itself out into two main channels, the 
classical and the commercial, with the so-called English 
studies occupying a conspicuous place in the whole. 
A study of this course of studies also shpws the 
elective system, which had been gradually introduced 
over the years until it covered all years of the four 
year course. The first year is broadly cultural, while 
each succeeding year becomes more or less elective. ~here 
were is effect two courses, the English-Commercial and 
the Classical. 
A school committee report for the year 1900 
shows that the high school was experiencing a great spurt 
in growth. The faculty was increased to five and the stu-
dent body had grown to 110. This gave a healthy load of 
22 pupils to each teacher, which would be considered ex-
cellent today. This situation did not long continue, for 
within the next few years the growth of the high school 
continued. In the year 1902 , t here were 150 students in 
the high school and anothe r teacher was appointed. The 
graduates of the high school for this year were twenty 
three, a definite proof tha t the ratio between entrance 
and graduation pupils was i mp roving greatly. 
The report for the year 1903 states in part: 
There has been a substantial increase in the member-
ship at this school ••• In six years, the high school 
has doubled its enrollment and it has been necessary to 
shorten the recitation periods and allow the classes to 
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get much larger than is best •••••••••• 
Our high school has been primarily a college 
preparatory institution. It has now for many 
years successfully fitted its graduates for higher 
institutions. Its strongest courses, outside of 
the business, are those which lead directly to 
college. The need for broadening the work, 
making the high school better adapted to the needs 
of the many as well as the few is great. A high 
school ought to prepare pupils for life as well 
as for college. This can be done only through an 
increase in the teaching force which will allow 
a broadening of the course of study. 1 
This year marks the fiftieth year since the establishment 
of the school and although no special events or comments 
are forthcoming from the reports of this year. It is 
memorable in that there had developed ov·er the years a 
curriculum which constantly bro·adened and developed to 
make provision for three great aims. The first of these 
to reach recognition and maturity was the college prepara-
tion which, since the founding had proven itself , with a 
constant stream of graduates moving into the field of 
higher education. The next to gain sta,bil ization was the 
English course of study:. which had always existed, but 
had Dot become sufficiently well adapted to the needs of 
the town until social conditions :and tradition had placed 
it in a position of respect and desire. This course 
gr·aduated girls for the most part and it was not until the 
1890'S English course took i t .s place with the Classical 
cou rse as a needed and beneficial goal for the average 
!Reports, Town of W:atertown,Superintendent 's, 1903, p.29 
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youth of the town. The third great function of the high 
school and the last to develop and receive recognition was 
the commercial course. This course reached its maturity 
slowly over the years and as we see in the curriculum of 
1900, had reached a.n admirable state of completeness. 
In 1900, it was a popular and well attended variation of 
the basic four year curriculum. 
The only development of the service and of the cur-
riculum which is not included within the scope of this 
study, is that concerned with the rise and development 
of the practical arts curriculum and its incorporation 
into the regular high school course of study. This move-
ment was perhaps the culmination of the development of the 
high school func t ion and occurred later in the second 
decade of the t~~ntieth century. 
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CHAPTER IX 
SUMMARY 
The Town of Watertown has been used here as a 
microscopic, but nevertheless organic part of that epoch -
making movement which swept the United Sta.tes during the 
latter part of the nineteenth century . This movement, 
the high school movement, was mainly generated in New 
England and because of this fact, the hisiory of a small 
New England, manufacturing town's high scb.ool development 
mi:rrors the whole incubation period for the movement in 
the United States a.s a whole. This idea has been sketched 
in the first chapter, which reviews the high school move-
ment br·iefly. Much that is said in a g ~neral way, in the 
histories of education, of New England, and indeed of the 
whole country, can be applied to the situation in the Town 
of Watertown. The arrival of the Industrial Revolution 
in Nt:.:'·i England coincides over a period of time with the 
comin~ of the real growth in the high school movement. This 
nineteenth century development is not to be confused with 
tha.t great growth which occurred in the early part of the 
tV!.rentieth century, but rather ·with the sprer:ding of the 
idea of the high school and the laying of the basis upon 
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smooth operation of the school as a whole. 
An experiment with a teacher's class, to tl"ain High 
School graduates for teaching in the elementary schools of 
the town was started in 1869 and continued on and off for 
the next forty years with some success. 
In 1880, there was started the evolution of one of 
the most important departments of the present day high 
school. A regular business course was started which 
offered business training of a comprehensive nature. 
The business course which started as an off shoot of the 
regular English course, emerged as a full fledged depart-
ment in its own right • 
By 1890, there appears to have be·en developed a 
movement for the inclusion of manual training in the high 
school and there was much talk of shop training. This 
development did not come until the second decade of the 
twentieth century however. 
From a small and confused beginning in 1853,through 
an almost exclusively college preparatory phase which 
lasted noticeably until 1890, the High School emerged 
as a first class institution giving training in a basic 
English and a college preparatory , four years course 
with a fully recognized four year business course. 
In 1903, fifty years after its establishment, the 
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